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•• Despite the increasing cultural and 
linguistic diversity within our schools, 
the overwhelming majority (over 80%) 
of educators are white and female 
(Goldring, Gray, & Bitterman, 2013).

•• Children from minority groups are 
often disproportionately represented in 
special education programs. Enrollment 
patterns suggest, for instance, an over-
representation of African Americans 
in classes for students with intellectual 
disability or behavior disorders. Asian 
Americans are underrepresented in 
those programs but tend to be over-
represented in programs for individuals 
who are gifted and talented (Gollnick & 
Chinn, 2013; Sullivan, 2011; Waitoller, 
Artiles, & Cheney, 2010).

The reasons for these changing demographics are many and varied. They include 
shifting immigration patterns and varying birthrates among women of various ethnic 
groups as well as other factors.

It is abundantly clear that the ethnic makeup of the United States is changing. It 
is equally obvious that this diversity will be reflected in our schools. Classrooms in 
the coming years will evidence even greater diversity than we find today. Teachers will 
most likely encounter families whose beliefs and practices vary significantly in impor-
tant ways from those of mainstream American families. The challenge confronting 
educators and other professionals is how best to meet the needs of this changing and 
expanding population of learners.

Cultural Diversity in the Teaching Profession
As the number of students from culturally and linguistically diverse backgrounds con-
tinues to grow, the diversity of our teaching workforce has failed to keep pace with this 
expansion. At the present time, there is a notable absence of racial diversity among edu-
cators; teachers do not reflect the diversity of students they teach (Ford, 2012; Gollnick 
& Chinn, 2013; Pollard, 2013). Approximately 83 percent of public school teachers are 
white, about 6 percent are African American, almost 8 percent are Hispanic, and only 
about 2 percent are Asian (Goldring et al., 2013). Overall, this situation is not expected 
to improve; in fact, it is projected that the teaching profession will become increasingly 
homogeneous in the coming years (National Education Association, 2015).

We do not wish to imply or suggest that students who are culturally and linguistically 
diverse should be taught exclusively by teachers from traditionally underrepresented 
groups. There is little empirical evidence to suggest that children “of color learn bet-
ter when taught by teachers of color” (Ladson-Billings, 1994, p. 26). Such a proposal 
would be neither feasible nor desirable and, according to Voltz (1998), would be coun-
ter to the goal of achieving greater diversity in the teaching force.

Schools in the United States are grounded in white, middle-class values, a cul-
ture that may hold little meaning for vast numbers of children who are poor and/or 
from ethnically or culturally diverse backgrounds (Benner, 1998). Still, most teachers, 
regardless of their own cultural and ethnic heritage, belong to the middle class and 
subscribe to the values of this group. Teachers from minority groups play a critical role 

The diversity of our teaching workforce has failed to keep pace with the 
growing number of students from culturally and linguistically diverse 
backgrounds.
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